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Why Does RevX Exist?
Schools often say they want to prepare young
people to shape the future. Yet, education rarely
includes experiences where learners analyze,
question, defend, and redesign the world around
them. This is especially lacking in marginalized
communities.

If we want a nation of young people who can
influence the world tomorrow, they must have
opportunities to practice influencing the world
today!

RevX exists to provide these opportunities. Our
learning experiences address social challenges
within the community, so that learners can
develop the skills to change the world they live
in.
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What is RevX?
RevX is a national K-12 learning model that is
equalizing access to social justice-focused, identity
affirming, real-world learning.

Our mission is to create opportunities where
young people can claim their power, evolve
themselves, and improve the world around

them.

The RevX learning model supports learners in
dismantling mindsets of inferiority that may stand in
their way by developing their confidence to
address real-world challenges, using core
academic, social-emotional, and professional skills.
They are primed to be influential leaders and
change-makers in their chosen field.

See Learning in Action!

Reducing Waste (1st Grade)
Habitat Preservation (4th Grade)
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How does learning work?
In order to prepare learners for their influential roles in
society – the ability to advocate, defend, question, and
problem solve – we focus on building 3 main
competencies: 1) a strong sense of self, 2) intellectual
prowess, and 3) the ability to create impact in the
world.

To do this, we create social justice-focused modules
on pertinent community challenges.

Our modules have the following features:

● They integrate four evidence-based practice
areas that target foundational literacy and
math, professional skills, and personal
development, and they embed resources to
track learner’s growth.

We weave these together into a five-phase learning
journey called DEEDS: Discover, Examine, Engineer,
Do, and Share.

When you put it together, learners use literacy and
numeracy skills to clarify a problem. They then
leverage career skills to create a solution, implement
that solution, and determine if it works. Finally, they
share their findings with their community and reflect on
their growth.

Through DEEDS and the integration of our four
practice areas, learners have several opportunities to
reflect, complete academic assessments, build career
skills with a mentor, and get direct instruction and
coaching on their academic and personal growth.
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Di�erentiators
The RevX learning model is built on the great work of many educators
and researchers. We hope to add to the field of deeper, real-world
learning by elevating the following differentiators through our work:

1. Tracking Progress on Academic, Professional Skills, and
Personal Development: RevX tracks the evolution of academics
and self-growth through embedded, authentic assessments and
reflection; tracks exposure to career skills across time.

2. Shifts the Purpose of School from Only College and Career to
Social Justice Action: Learners make tangible impact today on
relevant community issues instead of engaging in simulations of
learning or waiting post-graduation to apply skills.

3. Embeds Identity Development and Criticality: Elevates identity
and criticality instead of conformity and passive learning by asking
learners to continuously reflect on who they are and give their
opinion about how to make changes in their lives and
communities.

4. A Repeatable Planning Structure: The DEEDS framework
provides a planning structure with resources that makes it easier
to design and implement real-world learning without sacrificing
rigor.
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Overview of Scheduling & Planning
Implementing RevX involves moving through the multi-phase DEEDS process. DEEDS requires the integration
of a variety of evidence-based practices and activities that lead to the RevX outcomes; however, exactly how
much time you spend on each phase, the overall scheduling of that time across your calendar, and how the
various activities are broken up is up to you. This is a big part of what allows RevX to flex to different settings
both within and outside school.

The visuals on the next pages show the approximate time needed to facilitate each phase as well as the
specific activities learners will engage in. Even these ranges should be used as a general rule, not as strict
minimums or maximums. Use them to block time off on your calendar and develop an overall plan for your
module.

As you schedule and plan for a module, here are some general tips to keep in mind:

● Manage learners’ attention and cognitive load. Don’t spend 2 hours on a discussion. Plan a
discussion that is 15 minutes in length and then reflect on whether that amount was successful for your
learners. Each evidence-based practice and activity has an estimated time assigned as a starting point.

● Consider what parts of your current instructional programming RevX could replace.With strong
planning, RevX modules can build foundational literacy and numeracy skills and content knowledge. As
a result it can replace or supplement subject blocks.

● Consistency is key.While scheduling for RevX is flexible, it’s important for students’ experiences to
build on each other and be implemented in a close enough cadence for learning to be remembered.
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What is the “Discover” Phase All About?
Discover is the hook for learners. Learners engage in experiential activities that lead
them to “aha” moments. These activities may focus on real-world injustices or a
challenge in a community bringing relevance to learning.

Discover is a time for a facilitator to gauge learners’ prior knowledge and interests. It
allows the facilitator to listen for what learners know about the challenge and observe
if learners make connections to their lives and if they are passionate about this
challenge.

During Discover, learners collect or analyze data that helps them understand the
challenge. They also compose a list of questions that will guide their inquiry
throughout the Examine phase. Lastly, the facilitator gathers baseline information by
having learners take a standards-based pre-assessment, reflect in their notebooks,
and get coaching to reflect on their personal goals.

By the end of Discover, learners should feel conviction about the challenge they are
working to improve or solve.

Discover in Action

● WATCH Cindy: Tips for implementing Discover.

● Use the Discover Pacing Calendar Template

.
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What is the “Examine” Phase All About?
Examine is when learners gain a deeper understanding of the challenge and potential
solutions from multiple perspectives. They learn foundational literacy and numeracy
skills in addition to deepening their knowledge of the challenge they are tackling.

For facilitators, Examine is a key instructional time. This will entail direct instruction,
hands-on exploration of a concept (e.g. building a landfill after reading about it),
reading texts, analyzing data, text-based discussions, debates, and more.

Four core instructional practices are most critical during the Examine phase: discussion
or debate, collaborative reading, collaborative math, and small group instruction via
stations. Each is intentionally designed to help learners continuously practice key
literacy and math—and sometimes social studies and science—standards. Small group
instruction enables learners to practice skills that are individualized to them.

By the end of the Examine phase, learners should have stronger literacy, numeracy,
speaking, listening, and analytical skills—all essential foundations for the higher level
thinking they will do in the following phases.

Examine in Action
● WATCH Cindy: Tops for implementing Examine

● Use the Examine Pacing Calendar Template
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What is the “Engineer” Phase All About?
The Engineer Phase is when learners work
to design solutions for the community
challenge. It has two key parts 1) creating a
strong plan for your product or how you will
deliver a service, and then 2) building it out
with professional resources.

For facilitators, Engineer is a time to support
learners in applying their learning from
Discover and Examine. This will require
giving access to the experts, resources, and
time to create the products, services, and
plan for implementation. This is also a time to
closely monitor and provide feedback.

During the Phase, learners collaborate with
professionals to learn professional skills and
techniques that support the development of
their solution. For example, they may learn
video editing from a videographer or how to
design a menu from a chef. Experts not only

teach learners how to create their solution
but also help sketch out what their solution
should look like, and develop a plan for
making and implementing it. Learners use
real-world materials and tools and get
feedback on their work the same way a real
professional would.

Facilitators support learners with revisions
based on feedback and help them to
complete their implementation plan
(worksheet) where they get clear on a
hypothesis (“if… then…” statement) that will
help them test their solution during the Do
Phase.

By the end of the Engineer Phase, learners
should have stronger career skills such as
problem-solving abilities, they may have also
developed a technical skill like coding, and
also deepened their foundational knowledge
as a result of opportunities to apply it.

Engineer in Action
● Hear advice from Cindy on implementing

Engineer
● Use the Engineer Pacing Calendar Template
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What is the “Do” Phase All About?
In the Do Phase, learners implement their solution in the real world and see if it
works. This is analogous to doing a scientific experiment on their solution!

For facilitators, Do is a time to see learners’ hard work come together and witness
learners’ new knowledge and skills being applied in an authentic way. This gives
facilitators a chance to more deeply understand student mastery.

During Do, learners may implement a wide range of solutions. For example, they
might launch a website and track usage for a week, open a community garden and
see if it changes food access, or even build a prosthetic for a patient and determine
if the patient’s quality of life and functionality improves. Learners collect data with the
support of their facilitators and professionals in their community. Collecting data
helps them understand the degree to which their solution addresses the challenge
and any adjustments that might be needed. Learners end the Do Phase by
summarizing their data findings and discussing to what extent they believe their
solution was able to address the challenge.

By the end of Do, learners should better understand the effectiveness of their
solution and have built skills related to implementing and collecting data on it.

Do in Action
● Hear advice from Cindy on implementing

Do

● Use the Do Pacing Calendar Template

27

https://youtu.be/Q_D5XZRl-qg
https://docs.google.com/document/d/1lgsVlXcEsqTXP3qeTTxAbHFllgjzCUdViXxPxvnjLcQ/edit?usp=sharing


Do activities and practices

28



Do Facilitating Effectively

29



NAVIGATION Share

What is the Share Phase All About?

Share in Action

Activities & Practices in Share

Facilitating Effectively

⌂ Click Back to Table of Contents

30



What is the “Share” Phase All About?
The Share Phase is an interactive experience where learners present their learning
journey and their growth to community members, including peers, school staff,
external partners, and families.

For facilitators, Share is a time to reflect on learners’ growth and success during the
course of the model as well as compare those reflections to the reflections of
learners.

During Share, learners explain and reflect on their learning by communicating their
wins, challenges, and growth. They also explain their findings, make
recommendations, and get feedback from the audience. Share focuses on learners
and their academic and personal evolution as a result of the work. Sharing happens
through stations, demonstrations, short presentations, Q&A, and more.

By the end of Share, learners should deeply understand where they were successful,
where they experienced challenges and need to grow more, as well as why and
what to do about it.

Share in Action
● Hear advice from Cindy on

implementing Share

● Plan your Share Phase using this
template
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